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Using data effectively

In Queensland, school reviews provide a unique opportunity
to gain insight into school practices — first and foremost for
individual schools, but also at a system level.

This paper presents insights from the most recent reviews
conducted in Queensland state schools in Term 1 2019.

Key findings from school reviews

Each school review provides a number of key improvement
strategies. These suggest the next steps for a school to
consider in progressing on their improvement trajectory.

As Insights paper 4 showed, the use of data was one of
the top five areas identified for improvement in the 2019
school reviews.

According to the National School Improvement Tool
(NSIT), ‘the school leadership team and/or governing
body establish and drive a strong improvement agenda
for the school, grounded in evidence from research
and practice and expressed in terms of improvements
in measurable student outcomes. Explicit and clear
school-wide targets for improvement need to be set
and communicated to parents and families, teachers
and students, with accompanying timelines’.
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In making student learning ‘visible’, John Hattie highlights
the importance of knowing ‘on a regular basis, the nature
and magnitude of your impact’ (Hattie 2012, vii). This
involves using evidence to measure the effects of school
practice on student outcomes and making adjustments
for further improvement.
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This paper presents the top five areas identified for
improvement from the 360 school reviews conducted in
2019. The findings provide insights to inform school and
system planning in 2020, including ways to understand
the impact we have on student learning.

What does the National School
Improvement Tool say?

‘The ultimate goal of school improvement is to
improve outcomes for students, including levels of
achievement and wellbeing. For this reason, direct
measures of student outcomes are essential to all
school improvement efforts.’
(ACER 2012, p. 1)
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(ACER 2012, p. 2)

Meridan State College
Mudgeeraba Special School
Wishart State School

For the majority of schools,
recommendations regarding the EIA
ranked as either the first or second
improvement strategy

Albany Creek State High School
Ayr State High School
Mudgeeraba Special School
Perigian Springs State School
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Strengthening the foundations for
student learning

(Hattie 2012, p. 19)

Case studies
1

Out of 72 school reviews undertaken in Term 1 2019, 61
(85 per cent) recommended key improvement strategies
related to the EIA.
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School Improvement Hierarchy
Every student succeeding

School reviews in Queensland provide powerful insights into school practice. With every state school and centre reviewed by
the Education Improvement Branch every four years, reviews are an opportunity to consider changes in practice over time and to
identify areas for continuous improvement across the system.

My role, as a teacher, is to evaluate the
effect I have on my students.

Maximising our
impact

As part of Queensland’s School Improvement Model, the
‘review’ phase of the inquiry cycle is about identifying
and measuring impact to inform future planning. This
phase does not necessarily mark the end of an inquiry
cycle and questions about impact should not be asked
only at this stage. The first steps to maximising impact are
to develop a shared vision of what successful outcomes
will look like, identifying the staff capability that supports
this vision, and measures to monitor progress.

Review types
Full school

* Includes 13 special schools, eight outdoor and environmental
education centres, two schools of distance education, one community
school, one sport education centre, a specific purpose school and a
TAFE.

Education Improvement Research Centre I Insights paper 5 June 2020

Case studies

Analysis of school review reports identified the most
common key improvement strategy for schools related to the
school’s explicit improvement agenda (EIA). This area has
consistently been one of the top two areas for improvement
in each of the last four years. The 2019 data shows that it
remains a priority.

Maximising our impact

School reviews in 2019 and Term 1, 2020 (total: 413)

Using data
effectively

This paper explores this theme further by unpacking the
key improvement strategies recommended to schools in
2019 and 2020 under the second domain of the National
School Improvement Tool: analysis and discussion of
data. These recommendations suggest steps schools can
take in applying and mixing their ‘ingredients’ to use data
more effectively.

What is an EIA?

Driving an explicit improvement agenda
to maximise student outcomes
With every state school and centre reviewed at least once
every four years, school reviews also provide a powerful
opportunity to consider changes in practice over time, as
well as to identify areas for continuous improvement across
the system.

Data-informed decisions that have real impact in schools
require three key ingredients: a clear purpose, analytical
skills, and ongoing collaboration.

An expert teaching team

School reviews in Queensland provide powerful insights into school practice. With every state school and centre reviewed by the
School Improvement Unit every four years, reviews are an opportunity to consider changes in practice over time and to identify
areas for continuous improvement across the system.

School reviews in Queensland provide powerful insights into school practice. With every state school and centre reviewed by
the Education Improvement Branch every four years, reviews are an opportunity to consider changes in practice over time and to
identify areas for continuous improvement across the system.

Driving an explicit improvement agenda
to maximise student outcomes

A culture that promotes
learning

School culture provides the foundation for learning
and wellbeing in all schools. It sets the tone and feel in
classrooms, playgrounds and among the wider school
community. For this reason, a culture that promotes
learning sits at the base of the School Improvement
Hierarchy. Along with analysis and discussion of data, it is
the bricks and mortar of sustained school improvement and
the platform for every student succeeding.
A culture that promotes learning is evident in high
expectations for all students, positive and caring
relationships, and professional and collegial approaches.
A high priority is given to students’ social and emotional
development, along with academic rigour in learning. There
are also clear strategies that promote positive student
behaviour, attendance and wellbeing, ensuring students
have a safe, respectful, inclusive and calm learning
environment.
This paper presents insights from the most recent school
reviews conducted in Queensland state schools in late
2020 and early 2021. It explores some of the key elements
underpinning school culture and, in particular, strategies
that support student attendance, behaviour and wellbeing.

How does the National School Improvement Tool
describe a culture that promotes learning?

Strengthening the foundations for
student learning
‘The school is driven by a deep belief that every
student is capable of successful learning. A high
priority is given to building and maintaining positive
and caring relationships between staff, students and
parents. There is a strong collegial culture of mutual
trust and support among teachers and school
leaders and parents are treated as partners in the
promotion of student learning and wellbeing. The
school works to maintain a learning environment
that is safe, respectful, tolerant, inclusive and that
promotes intellectual rigour.’

Case studies
ACER 2012, p. 6

Ayr State High School
Peregian Springs State School
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Developing teaching expertise and building
capability for student success
In Queensland, school reviews provide powerful insights
into school practice and contribute to learnings across the
system. Using the nine domains of the National School
Improvement Tool (NSIT), reviews help schools to identify
opportunities and next steps to improve school and student
outcomes.

The majority of review schools (86 per cent) received key
improvement strategies related to staff capability.

Developing teaching expertise and building
capability for student success
What makes an expert teaching team?

This paper presents insights into teaching expertise and
capability building based on an analysis of key improvement
strategies from 184 reviews conducted in Queensland state
schools in Semester 1, 2019.

In almost 90 per cent of school review
reports, staff capability development is a
key improvement strategy.

After a review, each school receives a number of key
improvement strategies or recommendations that suggest
next steps in their improvement journey.
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The early years are a crucial time for laying solid
foundations for lifelong learning. The Department of
Education is committed to ensuring the success and
wellbeing of all children, and creating conditions for every
child to get a great start. This includes supporting the
positive transition from home to early education and into
school for children and their families.
Successful transition depends on collaboration
between all partners — early childhood services and
educators, families, schools and supporting community
organisations. The department’s Supporting successful
transitions: School decision-making tool assists schools
and their partners to identify, plan and implement
transition strategies and practices that enhance
continuity of learning.

School reviews in Queensland provide powerful insights into school practice. With every state school and centre reviewed
by the Education Improvement Branch every four years, reviews are an opportunity to consider changes in practice over
time and to identify areas for continuous improvement across the system.

In 2020, the Education Improvement Branch (EIB)
collected data related to early childhood education and
care (ECEC) through its program of school reviews. Data
was collected across three lines of inquiry focused on
transition in the early years and reducing children’s
vulnerabilities. These lines of inquiry are linked to the key
measures outlined in the department’s Enhancing K–2
Continuity and Alignment Program (K–2 program). The
program envisions that, over time, a greater proportion of
schools will:

Learning together to build
teaching mastery

Targeted use of school
resources

School-community
partnerships

Insights to
inform school
practice

Insights to
inform school
practice

Education Improvement
Research Centre
Insights paper
September 2021

Education Improvement Branch
Research Centre
Insights paper 6
November 2020

How does domain four of the National School
Improvement Tool describe the targeted use of
resources?

Targeting resources for impact on
student learning
The ‘Targeted use of school resources’ domain runs
alongside the School Improvement Hierarchy. It is one of
the key enablers that schools can leverage to build capacity
and focus impact across other key domains of practice
critical to school improvement.
This paper shares insights from school reviews conducted
in Queensland state schools and centres in Semester
1 2021. It identifies the next steps schools can take to
target their resources effectively. In particular, it highlights
the importance of staff collaboration and transparency,
strategic alignment and measures to evaluate impact. It
also explores common areas where schools can further
focus their resources.

‘The school applies its resources (staff time,
expertise, funds, facilities, materials) in a targeted
manner to meet the learning and wellbeing needs of
all students. It has school-wide policies, practices
and programs in place to assist in identifying and
addressing student needs. Flexible structures
and processes enable the school to respond
appropriately to the needs of individual learners.’
ACER 2012, p. 8

The extraordinary challenges faced by schools in 2020 have
highlighted the integral role that parents and families play
in their child’s education.
This year, reviews conducted in Queensland state schools
have showcased ways that schools are building a wide
range of partnerships, reaching beyond the boundaries of
their school gates to connect with their local communities.
From school reviews conducted in Queensland state
schools so far in 2020, this paper explores the ninth
domain of the National School Improvement Tool: school–
community partnerships. It highlights aspects of effective
partnerships that can engage students in their learning
and support them in transitioning to Prep, moving between
primary and secondary school, and pursuing post-school
pathways.
The improvement strategies recommended to schools
indicate that the next steps are to review, evaluate and
further leverage these partnerships to ensure they are
making a real difference to student learning and wellbeing.

1

© State ofImprovement
Queensland (Department
of Education)
2018paper September 2021
Education
Research Centre
I Insights
Photography attribution:

How does the National School Improvement Tool
describe the process of building effective school–
community partnerships?

Building pathways to success through
powerful partnerships

The findings show how schools can use their resources to
drive their improvement journeys and support the needs of
all students.
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‘The school actively seeks ways to enhance
student learning and wellbeing by partnering with
parents and families, other education and training
institutions, local businesses and community
organisations. Parents and families are recognised
as integral members of the school community and
partners in their children’s education. Partnerships
are strategically established to address identified
student needs and operate by providing access
to experiences, support and intellectual and/or
physical resources not available within the school.
All partners are committed to the common purposes
and goals of partnership activities. Procedures are
in place to ensure effective communications and to
monitor and evaluate the intended impacts of the
school’s partnerships.’
(ACER 2012, p. 18)
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Effective pedagogical
practices

Systematic curriculum
delivery

Empowering learning through pedagogy

Case studies

Case studies

Albany Creek State High School
Manly State School

Manly State School
Thargomindah State School

Professional learning is most effective and has greater
impact on teaching expertise and student learning when
it is collaborative. For Fullan (2014), this is about ‘social
capital’ — the opportunity for colleagues to learn from
each other, build confidence and develop mastery of their
profession as teachers and leaders.

Collaboration is a significant theme in domain
five of the National School Improvement Tool,
‘An expert teaching team’.

Learning together to build
teaching mastery

For the second year in a row, analysis of school review
data has shown that capability building is the top area
recommended for improvement for Queensland state
schools and centres. Collaboration was a key theme.

This paper unpacks school review recommendations
from 2020 to identify professional learning opportunities
across key focus areas. In particular, it provides insights
into collaborative professional learning in practice. The
findings show how school staff learn together to build
their expertise and maximise student learning outcomes.

Thargomindah State School

School reviews in Queensland provide powerful insights into school practice. With every state school and centre reviewed by the
School Improvement Unit every four years, reviews are an opportunity to consider changes in practice over time and to identify
areas for continuous improvement across the system.

The learning edge: challenging learning for
every student, in every classroom, every day
Differentiated teaching empowers students by maximising
their engagement in challenging learning. Students who are
engaged and challenged at the appropriate level are able to
make greater progress in developing their knowledge and
skills, and better understand themselves as learners.

Of these schools, approximately a third (34 per cent)
received key improvement strategies referring specifically to
high-achieving students.

Differentiation is located at the pinnacle of the School
Improvement Hierarchy. Positioned above the ‘engine room’
of school improvement (see Insights paper 2), it is the sharp
and narrow end of school practice. This is where further
improvement can occur across the Queensland state school
system.

What is differentiated teaching and learning?

The learning edge: challenging learning
for every student, in every classroom,
every day
According to the National School Improvement Tool,
‘The school places a high priority on ensuring that,
in their day-to-day teaching, classroom teachers
identify and address the learning needs of individual
students, including high-achieving students. Teachers
are encouraged and supported to monitor closely the
progress of individuals, identify learning difficulties
and tailor classroom activities to levels of readiness
and need.’
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Case studies

Meridan State College
Wishart State School

What is transition to school?
Transition is a:
‘dynamic process of continuity and change as children
move into the first year of school. The process of
transition occurs over time, beginning well before
children start school, and extending to the point where
children and families feel a sense of belonging at
school and where educators recognise this sense of
belonging.’
Educational Transitions and Change Research Group 2011, p. 2

‘the principal and other school leaders build
networked school relationships that support
leadership development […]’.

Working together:
supporting students,
staff and leaders in
Queensland’s rural
and remote schools

March 2021

Education Improvement Research Centre
State Schools — Rural, Remote and International
Spotlight paper March 2021

School improvement is a continuous and highly
contextualised process, with every Queensland state
school at different stages of their improvement journey.
The Education Improvement Branch produces case studies
to showcase great practices implemented in schools and
regions to identify what contributed to their success.

Developing leadership capability through
intentional collaboration
In the south-west corner of the Darling Downs region, eleven principals of small, rural and remote
schools are taking part in a series of authentic learning experiences designed to boost their
leadership skills and improve education for students in the 'bush'.

Developing leadership capability
through intentional collaboration

More than half of Queensland’s state schools are
located in rural or remote locations. In their tightknit communities, rural and remote schools lead with
resilience, creativity and adaptability. Our rural and
remote schools leverage strong family and community
partnerships, applying new ways to support student
engagement and maximise opportunities for learning.
While doing so, they also place great emphasis on
professional learning for teaching staff. Within these
settings, however, schools face a wide range of
challenges related to geographic distance and isolation,
climate, staff turnover, and multi-age classrooms that
must cater for diverse student needs.

Leadership in rural and remote schools

school leadership capability. These schools usually have
only one or two classes, with principals often carrying a
very significant teaching load, leaving them with limited
time for other duties. These schools typically have longserving auxiliary staff (teacher aides and administrative
officers) and strongly embedded practices. This can
present a challenge for new principals trying to get to
know the school or change existing ways of working.
What distinguishes these schools is their collegiality and
a shared belief that education in the ‘bush’ can be as
good as any offered throughout Queensland. This belief,
along with a strong sense of pride and accomplishment,
has been a driving motivation for many rural and remote
school principals.

Case studies

Albany Creek State High School
Ayr State High School
Manly State School
Meridan State College
Mudgeeraba Special School
Peregian Springs State School
Wishart State School
1
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Improving the
outcomes for
students with
disability in
Queensland
state schools

In 2019, the Education Improvement Branch (EIB)
reviewed 125 rural schools and 37 remote schools,
ranging from bands five to 11. After each review, the
EIB provided the school with a set of ‘key improvement
strategies’ or next steps for consideration in their
Education Improvement Research Centre
improvement journey.
State Schools
— Disability
Inclusion
Drawing on the findings
from school
reviews and
in 2019,
this
paper puts the spotlight on rural and remote
schools.paper
Spotlight
It celebrates the strengths and diversity of schoolJuly 2020
communities across Queensland. The findings highlight
key achievements in rural and remote schools, and
explore the next steps for enhancing student outcomes in
those communities.

Education Improvement Research Centre and State Schools
– Rural, Remote and International Spotlight paper March 2021
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The Department of Education (DoE) is committed to
our journey towards a more inclusive education system
at all levels and as part of our everyday practice in
schools, educational settings and classrooms. This
paper discusses key insights from data collected by the
Education Improvement Branch (EIB) in 2019 through the
program of school reviews.
Since 2018, the EIB school reviews have included three
lines of inquiry related to disability and inclusion. These
lines of inquiry are linked to the key measures outlined
in the Every student with disability succeeding plan (DET
2017):

Instructional
leadership –
leading the teaching
•and
reducinglearning
the number of students with disability not
attending a full-time program.
• improving the A to E performance of students with
disability

In 2019, review reports from 333 primary and secondary
schools representing all education regions were
examined for the lines of inquiry (special schools were
not included in data collection). The proportion of
students with disability in the cohort examined ranged
from 3.8 per cent to 50 per cent of the student population
(based on Nationally Consistent Collection of Data on
School Students with Disability (NCCD)). Due to the
specific nature of data collection, the findings reported
in this paper may not reflect the full range of practices in
schools, and therefore they need to be interpreted with
caution. The findings apply to schools for which data were
reported and cannot
be extrapolated
to bigger
population
Education
Improvement
Research
Centre
of schools.
Spotlight paper
March 2022

• increasing the proportion of students with disability
receiving a Queensland Certificate of Education (QCE)
• decreasing the proportion of students with disability
receiving a school disciplinary absence (SDA)

This paper presents the findings from the lines of inquiry
data to help schools identify the next steps towards
improving the outcomes for students with disability.
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Success and wellbeing for all children and students
through each stage of learning in an inclusive
education system.
Every student succeeding, State Schools
Improvement Strategy 2020–2024

Education Improvement Research Centre and State Schools — Disability and Inclusion
Spotlight paper July 2020

School leadership has a significant impact in fostering
student achievement. The impact of leadership is greatest
where it is focused on improving teaching and learning
and is amplified when responsibilities for leading
teaching and learning are widely distributed across the
school (AITSL 2018; Robinson et al. 2009, p. 40; Waters
et al. 2003, p. 3).

What is instructional leadership?
In this paper, instructional leadership is defined as
a core aspect of effective school leadership, which
has an intentional focus and demonstrated impact
on continuous improvement in quality teaching
and learning.

Instructional leadership is a form of school leadership
that places teaching and learning at the forefront of
school decision making (Andrews et al. 1991, p. 97;
Gumus et al. 2018, p. 29). It is an overarching orientation
that gives structure to a school’s direction, evidenced by
core leadership practices and skills that support teaching
and student outcomes, and drive school improvement
and sustained success (Hallinger & Murphy 1985).
This paper explores insights from a review of literature
on instructional leadership, draws on shared ideas
from a school improvement workshop with state school
leaders in 2021 and unpacks areas for consideration in
Queensland state schools that were identified through
school reviews. The paper presents an overview of
evidence-based practices and practical considerations to
assist schools with the work of instructional leadership so
that it makes a difference for teachers and students.

Use this paper as a guide to:

220145

Classroom
coaching that
makes a difference

Education Improvement Research Centre | Spotlight paper | February 2022

ACER 2012, p. 10

In an initiative led by the assistant regional director (ARD),
24 schools have been working collaboratively to develop
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This paper explores key findings from the lines of inquiry
in school reviews to help schools and early childhood
services strengthen transitions and support the continuity
of learning for children. It also provides an overview of
evidence-based principles and practical considerations to
inform a holistic approach to transition.

‘school leaders ensure that opportunities are
created for teachers to work together and to learn
from each other’s practices […]’

Education Improvement Branch

Nearly half (48 per cent) of schools received key
improvement strategies related to differentiation.

(ACER 2012, p. 14)

• undertake collaborative work with children, families
and the community in an effort to reduce children’s
vulnerability.

‘the school works to ensure the continuity of a
culture of collaboration and teamwork over time
across cohorts of teachers’

1 Research
Education
Improvement Branch I Research Centre I Insights paper March 2021
Centre

Key findings from school reviews

This paper presents insights into differentiated teaching and
learning practices based on an analysis of key improvement
strategies from 292 reviews conducted in the first three
terms of 2019.

• develop collaborative partnerships with early
childhood service providers

The domain considers the extent to which

CASE STUDY

Principal leadership is both embedded in and strongly
influenced by the contexts in which they operate. In
Darling Downs South West (DDSW) region, the context
is characterised by a large number of schools located
outside of a major town, with limited access to services.
While these schools may have the financial resources
to purchase specialised services, it is often a challenge
to find the person available for the job. This remoteness
encourages schools to be innovative in how they deliver
teaching to students, and very committed to ensuring
equality and inclusive education.

Supporting
transitions:
continuity of
learning in the
early years

• report the use of transition statements to plan for
continuity of student learning and wellbeing

School Improvement Unit
Research Centre
Insights paper 3
October 2019

Building pathways to success through
powerful partnerships

Targeting resources for impact on
student learning

Differentiated teaching
and learning
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School reviews in Queensland provide powerful insights into school practice. With every state school and centre reviewed by
the Education Improvement Branch every four years, reviews are an opportunity to consider changes in practice over time and to
identify areas for continuous improvement across the system.

School reviews in Queensland provide powerful insights into school practice. With every state school and centre reviewed by
the Education Improvement Branch every four years, reviews are an opportunity to consider changes in practice over time and to
identify areas for continuous improvement across the system.

Targeting resources to support student learning is integral
to school improvement. By working collaboratively to
identify student and staff needs and allocating their
resources strategically, schools can maximise support for
student learning and wellbeing.

Education Improvement Research Centre
Early Childhood Education and Care
Spotlight paper
Feburary 2022

Supporting
transitions:
continuity of
learning in the
early years

(ACER 2012, p. 10)

Key findings from school reviews
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Spotlight on effective practice

According to the NSIT, developing an expert teaching
team involves ‘a school-wide, shared responsibility for
student learning and success, and the development
of a culture of continuous professional improvement
that includes classroom-based learning, mentoring and
coaching arrangements’.

After an explicit improvement agenda (see Insights
paper 1), staff capability is the area most often identified
for improvement in the 2019 school reviews.

Informing education improvement through research and evidence | schoolreviews.education.qld.gov.au

build a common
understanding of
shared expectations
across the school
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align the school’s
resources to the
instructional needs of
teachers and students

manage the instructional
program so that school
goals are translated into
classroom practice

Education Improvement Research Centre | Spotlight paper | March 2022

promote a positive school
learning environment
that engages and inspires
both staff and students

build the skills
and knowledge
of current and
emerging leaders

Working together:
supporting
students, staff
and leaders in
Queensland’s
rural and remote
schools
Improving the
outcomes for
students with
disability in
Queensland state
schools
Instructional
leadership –
leading the
teaching and
learning

